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What is a Standards‐based IEP?

A Standards‐based IEP describes 
a process in which the IEP team 
has incorporated state content 
standards in its development 
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A Standards-based IEP describes a process in which the IEP team has incorporated state content standards in its development. The IEP is directly linked to and framed by Virginia’s course content Standards of Learning (SOL) for the grade in which the student is enrolled or will be enrolled. The state standards can be found at http://www.doe.virginia.gov/testing/sol/standards_docs/index.shtml. Specific accommodations and modifications addressing student’s needs to access the general education instructional program are included in the Standards-based IEP for student’s present grade-level and course content requirements.



What is the difference between
the traditional and Standards‐based IEP?

Traditional IEP Standards‐based IEP

• Focused on acquiring 
basic academic, access, 
and/or functional skills

• Little relationship to a 
specific academic area or 
grade‐level expectations

• Directly tied to the state’s
content standards 

• Both the student’s present level 
of  academic achievement and 
functional performance (PLoP) 
and the annual IEP goals are 
aligned with and based on the 
state’s grade‐level standards
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Traditionally, IEPs have focused on a student’s acquiring basic academic, access (standards-driven IEP) or functional (aligned IEP) skills and have had little relationship to a specific academic area or grade-level expectations. In contrast, the process used to develop a Standards-based IEP is directly tied to the state’s content standards. Both the student’s present level of performance and the annual IEP goals are aligned with and based on the state’s grade-level standards which creates a plan that is aimed at getting the student to a proficient level on all state standards.



What are the components of a 
Standards‐based IEP?

The components are the same 
as the traditional IEP 
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The components are the same as the traditional IEP.  Virginia requires that all IEPs contain a present level of academic achievement and functional performance (PLOP), goals statement, list of accommodations and /or modifications and service statements. The IEP also includes the student’s level of nonparticipation with peers in the general education setting, how the student will participate in state assessments, and methods of assessing and reporting student progress.  In addition, for students beginning with the first IEP to be in effect when the student is age 14, the IEP should address secondary transition and transfer of student rights.  It should be noted that in a Standards-based IEP, the PLOP and annual goals are connected to the specific grade-level SOL. This creates a plan that is aimed at getting the student to a proficient level on state standards in addition to addressing functional and/or behavioral needs of the student, as needed. 



Are all special education students 
required to have a Standards‐
based IEP?
Best practice would suggest that a 
Standards‐based IEP would be beneficial 
for all students.  However, only students 
being considered for or meets the criteria 
to participate in one or more Virginia 
Modified Achievement Standards Test 
(VMAST) require a Standards‐based IEP.
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Best practice would suggest that a Standards-based IEP would be beneficial for all students.  However, if a student is being considered for or meets the criteria to participate in one or more Virginia Modified Achievement Standards Test (VMAST), a Standards-based IEP is required. For those students whose IEP team determines that the student should take an alternate assessment based on modified academic achievement standards (VMAST), the team must develop annual IEP goals based on grade-level content standards. For the student whose IEP team determines that the he or she should take an alternate assessment based on alternate academic achievement standards (VAAP), the team must develop annual goals and short term objectives based on the aligned standards of learning (ASOL).



Does a standard based IEP imply
that the student is on grade‐level 
in that content area?

No, the student may not be on grade‐
level in that content area.  However, they 
are working toward meeting grade‐level 
expectations and are receiving grade‐
level content instruction.
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No, the student may not be on grade-level in that content area.  However, they are working toward meeting grade-level expectations and are receiving grade-level content instruction.  The IEP should address what needs to happen in order for the student to meet the standards. Once the IEP team has analyzed the student’s current performance and determined what the student needs to learn, the specialized instruction and related services and supports should be addressed.



How do you develop a grade‐
level Standards‐based IEP when a 
student is not on grade‐level?

The National Association of State Directors of 
Special Education (NASDSE) has produced a 
document that illustrates a recommended 
seven‐step process, with accompanying 
guiding questions, to assist special education 
teachers and other professionals in developing 
a standards‐based IEP.
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Standards‐based Individualized 
Education Program (IEP):

Developing the Present Level of 
Academic Achievement and 
Functional Performance (PLOP) 
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The Present Level of Academic Achievement and Functional Performance (PLoP) provides a summary of baseline information that indicates the student’s academic achievement, identifies current functional performance, and provides an explanation of how the disability affects the student’s involvement/progress in participating in the general curriculum. A Standards-based IEP should indicate how the student is performing in relationship to the Standards of Learning (SOL) at the enrolled grade-level.  A Standards-based IEP should identify specific skills and knowledge that will allow the student to work towards current grade-level SOL or the next grade-level of standards. 



A. Consider the grade‐level content standards 
for the grade in which the student is enrolled

Ask:

What is the intent of the content standard?

What is the content standard saying that the 
student must know and be able to do?

Resources:
Standards of Learning
Curriculum Framework
SOL Test Blueprint

Standards-Based IEP State-Directed Project - August 2011

Presenter
Presentation Notes
Prior to developing IEPs, all IEP Team members, including parents, need to be familiar with the general education curriculum, including the state’s academic content standards and state assessments. Academic content standards form the basis of the general education curriculum and cover what students are expected to know and be able to do.  If not developed near the end of the school year, annual IEPs may require goals that cross two grade levels. (ex. Math 8 and Algebra I). In order to make informed decisions about each student’s strengths and needs, the IEP team should consider how the student is performing in relation to the state’s grade level content standards for the grade in which the student is enrolled.



Ask:
What does the data tell the IEP team about the student’s performance 
regarding the knowledge and skills the student has demonstrated in 
relation to the grade‐level content standards?
Are there assessment data (i.e.., state, benchmark, and/or classroom) that 
can provide useful information for making decisions about the student’s 
strengths and needs ?
Where are the gaps in knowledge and skills?
What did we learn about the way the student responded to 
accommodations? 

Analyze the classroom and student data to 
determine where the student is functioning in 
relation to the grade‐level standards.

B.  Examine Classroom and Student Data
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The Virginia Standards of Learning (SOL) define what students should know and be able to do in each subject area.  It is the IEP team’s responsibility to carefully examine what is known about the student’s classroom performance on the grade-level Standards-based on evidence collected over time and during the recent and past years.  Compile and review a variety of data. The examination includes an analysis of: informal classroom assessments, statewide assessments, authentic performance tasks, criterion based evaluations, curriculum-based assessments, work samples, the essential skills in the grade-level Curriculum Framework that are primarily being affected by the student’s disability  and whether the data is indicative of student performance, what the data indicates about student learning and how data can be utilized to determine future needs, student and parent input, and what  does previous IEPs and progress monitoring data suggest about the student’s performanceAsk:What does the data tell the IEP team about the student’s performance regarding the knowledge and skills the student has demonstrated in relation to the grade level content standards?Are there assessment data (i.e.., state, district and/or classroom) that can provide useful information for making decisions about the student’s strengths and needs ?Where are the gaps in knowledge and skills?What did we learn about the way the student responded to accommodations? 



Ask:

Were the previous interventions successful?

Are there skills that the student missed learning over time that are 
necessary to support the grade‐level standard? Which are most likely to 
support progress?

Are there authentic performance tasks that provide evidence of student 
learning?

Is there data to include student reflection and self‐assessment? 

Are there multiple measures being used? By whom?

B.  Examine Classroom and Student Data, continued
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Were the previous interventions successful?Are there skills that the student missed learning over time that are necessary to support the grade-level standard? Which are most likely to support progress?Are there authentic performance tasks that provide evidence of student learning?Is there data to include student reflection and self-assessment? Are there multiple measures being used? By whom?Examples of data sources are listed in section 2 of the guidance document



Ask:
What skills/behaviors (academic/functional) is the student 
able/unable to perform?
What other needs, such as functional, organizational, and 
social skills impact the student involvement and progress in 
the general curriculum?
What strategies, accommodations and/or interventions have 
been successful in helping the student make progress in the 
general curriculum?
How does the identified disability affect involvement and 
progress in the general curriculum?

C.  Writing the Present Level of Performance, 
continued
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Ask:What skills/behaviors (academic/functional) is the student able/unable to perform?What other needs, such as functional, organizational, and social skills impact the student involvement and progress in the general curriculum?What strategies, accommodations and/or interventions have been successful in helping the student make progress in the general curriculum?How does the identified disability affect involvement and progress in the general curriculum?



Ask:
What are the parent concerns? 
What are the student’s interests, preferences, and goals?  
Include post‐secondary aspirations, based on age 
appropriate transition assessments. (Refer to VDOE’s 
assessment transition packet at 
http://www.vcu.edu/ttac/transition/assessment.shtml
Is the student on track to achieve grade‐level proficiency 
within the year?

C.  Writing the Present Level of Performance, 
continued
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Ask:What are the parent concerns? What are the student’s interests, preferences, and goals?  Include post-secondary aspirations, based on age appropriate transition assessments. (Refer to VDOE’s assessment transition packet at http://www.vcu.edu/ttac/transition/assessment.shtmlIs the student on track to achieve grade-level proficiency within the year?

http://www.vcu.edu/ttac/transition/assessment.shtml


Jackson’s Present Level of Performance:   Rising 5th grader
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Questions to consider when developing a Standards‐Based PLOP 

4.   How does the identified disability affect involvement and progress in the 
general curriculum?

Presenter
Presentation Notes
IEP annual goals set targets of expected performance for individual students to accomplish in one school year. The goals in a student’s IEP should relate to the student’s need for specially designed instruction to address the student’s disability needs and those needs that interfere with the student’s ability to participate and progress in the general curriculum. Needs identified in the PLOP provide the basis for which annual goals are written.



Standards‐based Individualized 
Education Program (IEP):

Developing Standards‐based 
Measurable Annual Goals
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IEP annual goals set targets of expected performance for individual students to accomplish in one school year. The goals in a student’s IEP should relate to the student’s need for specially designed instruction to address the student’s disability needs and those needs that interfere with the student’s ability to participate and progress in the general curriculum. Needs identified in the PLOP provide the basis for which annual goals are written.



Ask:

What are the student’s needs as identified in the present level 
of performance?

What skills does the student require to master the content of 
the curriculum?

What can the student reasonably be expected to accomplish in 
one school year?

Develop measurable annual goals aligned with grade‐
level academic content standards.

Standards-Based IEP State-Directed Project - August 2011

Presenter
Presentation Notes
Standards-based IEP goals should not be a restatement of the SOL, but rather address specific skills students must acquire to progress in the general education curriculum and realize their postsecondary goals.  The goals should be a statement that documents the necessary learning that will lead to the student meeting the standards in one year and should be based on the essential skills and knowledge required to access the content standards. Goals should be stated so that student progress can be measured. Acquisition of these skills requires specialized instruction over time and periodic assessment of progress following initial collection of baseline data.When developing measureable annual goals aligned with grade-level academic content standards you should ask:What are the student’s needs as identified in the present level of performance?What skills does the student require to master the content of the curriculum?What can the student reasonably be expected to accomplish in one school year?Goals should be prioritized, clearly indicating the skills and knowledge most important to long-term academic success.  Standards-based checklists were developed to assist with identifying and prioritizing potential skills that will need specially designed instruction and/or related services.  A sample checklist is on page 18 of the guidance document, including instructions for its use.  The checklist is not required; however, it can be a vital tool in narrowing the focus of the specially designed instruction. The checklists are available on the VDOE website at www. doe.virginia.gov  
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Who Student

Timeframe Length of Time

Conditions Under What 
Conditions

Behavior Will Do What

Criterion To What Level or 
Degree

A.  Writing  Annual Goal Components 

Standards-Based IEP State-Directed Project - August 2011

Presenter
Presentation Notes
Writing Annual Goal ComponentsWhen writing annual goals, the components should include who, behavior, criterion, conditions, and timeframe. Timeframe specified in the number of weeks or a certain date for completion.  Conditions specify the manner in which progress toward the goal occurs. Conditions describe the specific resources that must be present for a student to reach the goal. The condition of the goal should relate to the behavior being measured. For example, a goal relating to reading comprehension may require the use of a graphic organizer. The graphic organizer is the condition. Behavior clearly identifies the performance that is being monitored. It represents an action that can be directly observed and measured. Criterion identifies how much, how often, or to what standard the behavior must occur in order to demonstrate that the goal has been achieved. The goal criterion specifies the amount of growth that is expected.



When given a grade level activity, the student will be 
able to compare and order a set of 3 to 5 numbers 
including decimals, fractions and mixed numbers 
with denominators less than 12 with 80% accuracy 
on class work by the end of the third nine weeks. (3)

Using the order of operations, the student will be 
able to accurately simplify 2 out 3 numerical 
expressions on quizzes and tests by the end of the 
school term. (5)

Using the 5th grade mathematics formula sheet, the 
students will solve problems involving area, 
perimeter, and volume with 80% accuracy on class 
work by the end of the school term. (1) 

Given a grade level activity, the student will create 
and solve one‐step linear equations with 75% 
accuracy on tests by the end of the school term. (4)

By the end of the school term, when given a graph, 
including line, picture and bar, the student will read, 
analyze and interpret the represented information 
with 80% accuracy on work samples by the end of 
the school term. (2)

5.7   The student will evaluate whole number numerical expression
using the order of operations limited to parentheses, addition, 
subtraction, multiplication, and division. (96)

5.15   The student, given a problem situation, will collect, organize, 
and interpret data in a variety of forms using stem‐and‐leaf plots an
line graphs. (99)

5.18   The student will
a)   investigate and describe the concept of variable;
c)   model one‐step linear equations in one variable, using addition 

and subtraction; and
d)   create a problem situation based on a given open sentence, usin

a single variable.(97)

5.2   The student will
a)   recognize and name fractions in their equivalent decimal form a

vice versa; and
b) compare and order fractions and decimals in a given set from 

least to greatest and greatest to least.(98)

5.8   The student will
a)   find perimeter, area, and volume in standard units of measure;
b)   differentiate among perimeter, area, and volume and identify 

whether the application of the concept of perimeter, area, or 
volume is appropriate for a given situation; and

d)   estimate and then measure to solve problems, using U.S. 
Customary and metric units.(100)

6.2 The student will                                                               (98)
a) investigate and describe fractions, decimals, and percen

ratios;
b) identify a given fraction, decimal, or percent;
c)    demonstrate equivalent relationships among fractions, 

decimals, and percents; and
d)    Compare & order fractions, decimals, & percents.
6.8 The student will evaluate whole number numerical 

expressions, using the order of operations. (96)

6.10 The student will
a) define pi (π) as the ratio of the circumference of a circle

diameter;
b) solve practical problems involving circumference and ar

a circle, given the diameter or radius; a
c)     solve practical problems involving area and perimeter. (

6.18 The student will solve one‐step linear equations in on
variable involving whole number coefficients and posi
rational solutions. (97)

6.14 The student, given a problem situation, will
a) construct circle graphs;
c) draw conclusions and make predictions, using circle gr

and
d) compare and contrast graphs that present information

the same data set. (99)August 2011
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A standards-driven IEP process helps the IEP team focus on student progress and results.



http://www.doe.virginia.gov/special_ed/iep_instruct_svcs/index.shtml

Jeff.Phenicie@doe.virginia.gov

Standards‐based IEP Resources
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